
[image: ]Lilliput Infant School Core Principles: Our Approach to Supporting Disadvantaged Learners
We are committed to ensuring the very best outcomes for all of our pupils, but particularly for those who may be ‘disadvantaged’ due to their socio-economic background. We have developed the following core principles and use these to guide us when deciding how to use the Pupil Premium Grant and in defining our whole school approach.


1. To empower teachers to know their pupils and do what is best for them.
Evidence for this approach:
 John Dunford highlighted the impact that high quality teaching has on disadvantaged pupils and that schools should have an ‘unerring focus on the quality of teaching’
 https://www.headteacher-update.com/best-practice-article/a-10-step-pupil-premium-plan/170456/  
EEF highlights that schools should be focussing on improving teaching as the primary driver for their pupil premium grant https://educationendowmentfoundation.org.uk/news/introducing-eef-school-planning-guide-2020-21/ 
Quality teaching for all: 
To ensure all pupils have access to highest quality teaching
Targeted support:
To ensure that those that are behind catch up and to remove barriers that stop pupils accessing the curriculum


2. To use evidenced targeted intervention to support pupils who are at risk of falling behind
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/ 
3. To empower parents to understand how to best support their child at home
Charles Deforges: parental involvement is a more significant predictor in academic attainment than school
Hattie 2011 extent to which parental involvement affects  academic attainment (effect size 0.5)
https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/ 




We do this by developing
· Early academic  intervention for those that require it
· Training for parents

8. To work to develop pupils’ communication and language skills
At 5, a child who has a problem with S&L or communication is 10x less likely to be A.R.E in maths and 6x less likely to be A.R.E in English at age 11 CIC Talking About a Generation Study

Wider Approaches: 
Whole school or non-academic


We do this by developing:
· Well sequenced curriculums that build knowledge and understanding 
· Teacher subject expertise
· Positive relationships with parents and pupils
· Secure transition arrangements to ensure teachers know as much about their pupils as possible
4. To empower children - making sure every child feels successful and valued. 
5. To find and nurture each child’s passions
‘Students levels of self esteem are a significant determiner in academic achievement (Cooperfield 1967)


6) To support all pupils that we feel are disadvantaged, regardless of whether the receive the pupil premium or not 
· Statistics show that only around 50% of those eligible for EYPP are eligible for the pupil premium grant.
· ‘Schools can spend their pupil premium on pupils who do not meet the eligibility criteria but need extra support.’
https://www.gov.uk/government/publications/pupil-premium/pupil-premium 


7. To develop support networks around children and their families
While interventions may well be one part of an effective Pupil Premium strategy, they are likely to be most effective when deployed alongside efforts to attend to wider barriers to learning, such as attendance and behaviour EEF A Tiered approach


We do this by:
· Pastoral interventions to support those who need it 
· Attendance support for identified families
· Financial support where required to support inclusion and curriculum access
· Developing a culture of aspiration and celebrating successes
· Ensuring all pupils have access to appropriate reading books and enrichment opportunities
· Developing a school approach to oracy
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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Lilliput CE Infant School

	Number of pupils in school 
	335
343

	Proportion (%) of pupil premium eligible pupils
	3% (10 children)
6% (19 children)

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024-2025
2025-2026
2026-2027

	Date this statement was published
	November 2024
October 2025

	Date on which it will be reviewed
	September 2025
September 2026

	Statement authorised by
	Christine Chambers

	Pupil premium lead
	Kathryn Chinchen

	Governor / Trustee lead
	Iain Murray


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£11,620
£28,785

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0 
£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£11,620 
£28,785


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Lilliput Infant School we have high expectations of all our pupils, including our disadvantaged pupils. We aim to raise the attainment of our disadvantaged pupils and embed a lifelong love of learning in them, alongside providing them with enrichment opportunities to maximise their life chances, both educationally, socially and emotionally. We want our children to thrive in their communities and become well rounded citizens. 
Our strategy is designed to redress any inequities that are barriers for our disadvantaged pupils so that they can flourish and achieve their potential so that they, along with our non-disadvantaged children, make good progress and meet or exceed the national standards. This is achieved through:
· Skilled teachers having high expectations of children’s attainment and behaviour;
· High quality teaching that is responsive to the needs of our disadvantaged pupils;
· Enhanced CPD and ongoing support for staff to develop their subject expertise and knowledge of significant barriers to learning.
· The use of assessment to check retention of key learning ‘must haves’ to ensure a prompt response to identified misconceptions;
· Implementing early and targeted intervention to support and challenge disadvantaged pupils;
· Ongoing evaluation of the impact of interventions on disadvantaged children’s achievement; 
· Be confident and positive mathematicians with good number sense and fluency with fact recall. 
· Access to a high quality, well sequenced broader curriculum that incorporates flashback learning and frequent enrichment opportunities. 
· To develop pupils’ communication and language skills.
· A focus on vocabulary development and reading that ensures children can read fluently and develop a lifelong love of reading;
· Creation of a nurturing environment for our pupils 
· Pastoral, emotional and attendance support to remove barriers that may stop pupils achieving.
· Provision for wider educational experiences that support children’s spiritual, moral, social and cultural development;
· To build good relationships and communication with families to engage them in their child’s learning and to empower them to understand how to best support their child at home. 
· Liaising with external agencies to secure further support;
· Effective deployment of staff and resources.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Poor oral language and communication skills are having a detrimental impact on the reading and writing progress of disadvantaged pupils. 

	2
	Lack of parental engagement and support at home for some children in receipt of PP funding means reading skills are not always practised at home.

	3
	Level of parent expertise, particularly in phonics, to support pupils at home with early reading skills.

	4
	Some children struggle to retain number facts and require pre-teaching and over learning of key concepts. Fluency in calculations including times tables facts is a barrier to learning.

	5
	Emotional resilience and social behaviours impacting on learning outcomes and ability to engage in learning.

	6
	Limits on finances can limit access to resources families can access to support and enrich learning, access to books and library, finance driven activities: trip and clubs.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Children eligible for PP make expected or better progress from their respective start points so that the gap between PP pupils outcomes and others diminishes.


	· Assessments reveal gaps in learning that are quickly identified and acted upon. These are targeted in class and where necessary through intervention and/or precision teaching which is recorded and tracked to ensure this provision is fluid to the needs of individuals.
· Through exit quiz scores, pupils demonstrate that they have remembered the key learning ‘must haves’ set out in the curriculum.
· Interventions demonstrate accelerated progress with a measure of this success set up for each intervention through robust tracking.
· Barriers to learning are identified and form part of the teacher’s class action plans. 

	Children in receipt of PP funding will have preferential access to teaching, learning, marking and feedback.
	· Teachers identify PP children in their class and class action plans detail their specific needs and the provision that is being put in place to overcome these.
· Learning walks reveal that PP children are targeted for initial check in’s that the task has been understood and are the recipients of preferential live marking and feedback in the lesson. 
· The use of pink for success and green for corrections will consistently be evidenced in book looks and the children will have responded to these. Book looks will further reveal that these measures have had an impact for example, in securing the practised spellings for future written pieces or applying an addition strategy to a word problem etc.
· Marking and feedback policy reflects the expectation that PP children’s books will be deep marked and first and monitoring checks this is happening and having an impact.

	Identified PP pupils will have strategies to manage their emotions/needs in readiness for learning in the classroom.

 
	· Children will be able to identify their emotions and will use strategies to manage these. 
· Children will report that they feel happy in school and children and parents will feel that their emotional needs are being met. 
· Emotional needs are identified and these children given priority access to ELSA.
· Families that are offered outside support engage with this provision eg Navigator, Outreach, Early Help
· Baseline pupil, teacher and parent scores on ELSA questionnaires will show improvement compared to the exit scores.
· Attendance at Sensory circuits will be monitored and the impact will be evidenced though teacher questionnaires and feedback and evidenced in the children’s learning behaviours on learning walks.
· Where attendance (below 95%) is a concern for 3/10 8/19 PP children, supportive meetings with parents will redress this barrier and monitoring of individuals attendance will show an increased rise in attendance percentages over time.  

	All PP pupils to have passed the Phonic Screening by the end of KS1.

	· A clear sequenced phonics programme (ELS) is accessed by pupils.
· ELS phonics programme is adapted to meet the needs of the individual pupils.
· All PP children in Yr 1 to participate in ‘Phonics Crew’ pre teaching intervention in addition to their daily phonics teaching in class and an afternoon phonics intervention session. Phonic scores are tracked to ensure progress is being made.
· Year 2 phonics crew supports those PP children who did not meet the pass mark in Yr 1 to pass by the end of KS1. Phonic scores are tracked to ensure progress is being made.
· Parents will be supported with the teaching of phonics through the delivery of phonic evenings for EYFS and KS1 and will engage with these. 

	Improve reading fluency of pupils in receipt of PP funding by closing the gap in the children’s reading age and chronological age.

	· Identified pupils are baseline assessed using the YARC and outcomes shared with key adults.
· All PP pupils read daily to an adult. 
· Pupils will access books from the school library to take home and share to develop a love of reading.
· Pupil progress is reviewed half termly and next steps for interventions, pre teaching and precision teaching identified.
· A love of reading will be promoted in school through daily story time sessions in every class, engagement with World Book Day activities, whole school story time, reading buddies, and library sessions timetabled weekly.
· Reading comprehension interventions in Year 2, using the KS1 assessment materials, will track scaled score progression.

	To ensure all children in receipt of PP funding have equal access to enrichment opportunities and life experiences.
	· Pupils are accessing donated uniform and/or school uniform funding if they need it. 
· Pupils attend all school trips in their year group.
· Pupils are offered and accessing paid for milk. 
· Pupils are offered and accessing enrichment opportunities outside of school such as Forest Schools and can access one internal after school club in the Spring term.
· Curriculum enrichment activities such as visitors and workshops are attended.
· Pupils play a wider role in the school community, including school council, sports events etc and take on other areas of responsibility eg school councillor, sports leaders, cutlery monitors, worship leaders etc
· Pupil’s passions are nurtured and developed and shared with the wider community through celebration assemblies, the school newsletter, social media and termly sports newsletters.

	To improve communication and language skills of pupils eligible for PP.
	· Specialist SALT teacher will conduct assessments and provide teachers with a programme of activities to implement in class.
· Staff INSET training and staff meetings on oracy implemented into planning and teaching.
· English planning promotes opportunities for oral rehearsal of stories and drama activities. 
· Daily songs, poems and rhymes are timetabled into the school day and form part of the monitoring schedule for leaders.  








Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £5063     £11,274
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Teachers will have high quality CPD throughout the year with a specific focus on oracy and writing to equip teachers with an understanding of strategies to implement an English curriculum with oracy at its heart.
· The teaching of writing and oracy remain a priority on the 2025/26 SIP.
· Work alongside subject leaders and experienced teachers to ensure high quality teaching takes place.
· Monitoring schedule includes learning walks, book looks, moderation of children’s work and pupil voice with outcomes being actioned by teachers in the following monitoring cycle. 
· Pupil progress meetings track attainment at data points and ascertain the progress of PP pupils in order to address strategies to overcome any identified barriers to learning that they may have.
· Plan effective PP and SEND ‘ways in’ to ensure access to the curriculum.
· Teaching staff to provide live feedback and marking during lessons to identify and eradicate early misconceptions.
· Response to marking time is given in KS1 classes so children can act on feedback to support improvement.
· Ensure all ECTs are supported and mentored on the ECT programme.
· Staff to receive refresher training on developing fluency in Maths through the NCETM Mastering Number programme and the use of counting sticks to develop the fluency strand of the Maths National Curriculum.  
· Training by SENCO offers support for teachers to identify barriers and to plan learning including different ‘Ways In’ that can be used to meet children’s needs.
	Training is key to ensuring staff are equipped to deliver quality first teaching.

The Sutton Trust states quality first teaching has direct impact on student outcomes.

EEF Guide to Pupil Premium – tiered approach – teaching is the top priority, including relevant CPD.

John Dunford highlighted the impact that high quality teaching has on disadvantaged pupils and that schools should have an ‘unerring focus on the quality of teaching’
 https://www.headteacher-update.com/best-practice-article/a-10-step-pupil-premium-plan/170456/  

EEF highlights that schools should be focussing on improving teaching as the primary driver for their pupil premium grant https://educationendowmentfoundation.org.uk/news/introducing-eef-school-planning-guide-2020-21/ 

The EEF states that “interventions may well be one part of an effective Pupil Premium strategy, they are likely to be most effective when deployed alongside efforts to improve whole-class teaching, and attend to wider challenges to learning, such as attendance and behaviour.”

Accurate diagnostics are cited as a key foundation in EEF guidance. This is achieved through using whole school tracking program to inform pupil progress meetings, planning and interventions.

EEF metacognition toolkit identifies a number of effective strategies to support pupils’ retention of learning. 

Research suggests regular verbal feedback is the most powerful tool for facilitating individual progress and overall improvements to learning (John Hattie; Black et al). 

Feedback can increase learning by up to 9 months - EEF
	1, 2, 3, 4

	· Early identification of pupils who need targeted speech and language support. 
· Assessment for pupils with S&L therapist (JT) and outcomes shared with staff with activities to implement in school.
· NHS SALT to deliver phonological awareness training with a TA from each year group.
· Phonological awareness, narrative and story tellers group run by three university SALT students.
· Specific vocabulary to be developed is mapped from class texts and topics and is explored through pre-teaching and widgets.
	EEF identifies that communication and language approaches have high impact for low cost in EYFS.
Speech and language are one of the main barriers to pupils progression in reading, writing, maths and the wider curriculum.

EEF – oral language interventions consistently show positive impact on learning.

Focused targets and discussion with pupils allows for improved self-confidence/ esteem and allows them to focus and make progress academically. Also evidence shows it has a positive impact on attendance.
	1, 3



Targeted academic support (for example, tutoring, one-to-one support structured interventions ) 
Budgeted cost: £4472     £9337
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Mathematics Interventions in Yr 2 - Ready to progress, Mastering Number. 
· Mathletics, Numbots, White Rose 1 Minute App and TT Rockstars subscriptions are accessed to ensure key number facts are retained to ensure children leave KS1 with fluency in calculation and a confidence and flexibility with number. 
· Whole school fluency facts are mapped to aid gap analysis and the possible necessity for precision teaching.


	There is clear evidence that Computer Assisted Instruction approaches have the potential to improve learner outcomes, with many of the reviews finding positive impacts (EEF, Remote Learning Rapid Evidence Assessment). Belland et al. (2017) found a positive impact for computer-based scaffolding approaches for pupils from low-income backgrounds.
	4

	· Teacher led ‘Phonics Crew’ interventions take place across KS1.
· The lowest 20% of each year group are heard read daily by an adult.
· Robust half termly monitoring of phonics enables fluid reading and phonics interventions occur that ensure gaps in learning are plugged.
· Yr 2 Reading Comprehension interventions. 
· Progressive phonics curriculum planned using Essential Letters and Sounds (ELS) a DFE accredited phonics programme.
· Investment in texts and Oxford Owl online reading resource to match and support phonics teaching. 
· Immerse pupils in a love of reading with additional library texts sent home.
· Providing more reading opportunities immersing pupils in language. 
· TA’s pre-teach and revisit unknown phonic sounds daily with children in Phonics Crew.
	Teacher led interventions highlighted by the EEF as a successful approach. 

Evidence indicates that small group and one to one interventions can be a powerful tool for supporting pupils. These interventions should be targeted at specific pupils using information gathered from assessments and their effectiveness and intensity should be continually monitored. Some pupils may have made quick gains, so assessment needs to be ongoing, but manageable (EEF Targeted Academic Support).

EEF ranks reading intervention strategies as having +5 months impact.

EEF: Education Endowment Foundation- advocates structured interventions sessions to support pupils who have fallen behind especially in literacy and numeracy.

	1,2,3

	· Speech and language interventions from a professional NHS speech and language therapist.
· Trained TA’s to deliver speech and language interventions. Training delivered by the speech and language specialist.
	Provision of speech and language, communication support, through specially trained staff for targeted children. Speech and language are one of the main barriers to pupils progression in reading, writing, maths and the wider curriculum. At 5, a child who has a problem with S&L or communication is ten times less likely to be ARE in maths and six times less likely to be ARE in English by 11. (CIC Talking about a generation study)
	1



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 2085  
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Close monitoring of attendance of Pupil Premium children and liaison with families to support those falling below 95%. 
· Attendance of SLT members at attendance network briefings. 
· Working closely with external services and support to provide early intervention, i.e. Early Help.

	‘While interventions may well be one part of an effective Pupil Premium strategy, they are likely to be most effective when deployed alongside efforts to attend to wider barriers to learning, such as attendance and behaviour’ 
EEF - A Tiered approach

Research has found that poor attendance is linked to poor academic attainment across all stages (Balfanz & Byrnes, 2012; London et al., 2016) as well as anti-social characteristics, delinquent activity and negative behavioural outcomes (Gottfried, 2014; Baker, Sigmon, & Nugent, 2001) Source - EEF
	2,5,6

	· Pupils’ social and emotional needs are met through ELSA sessions, breaking down barriers to learning so they are ready to learn.
· Additional ELSA’s trained so now there is one per year group.
· Hamish and Milo resources purchased.
· In school Forest School sessions for PP and Service pupils in Summer 1.
· Stormbreak sessions develop resilience, relationships, self -worth, hope and optimism and self-care. 
	The EEF Toolkit defines self-regulation as ‘managing one’s own motivation towards learning’. The intention will be to give pupils a variety of strategies to help them focus during their learning. The EEF toolkit suggests pupils make an eight month gain with increased self-regulation strategies.

A pupil cannot benefit from a lesson if they are not present, engaged in the lesson, and behaving appropriately for learning. “There’s a clear need for schools to have consistent and clear behaviour policies that promote positive behaviour in lessons.” (EEF, Improving Behaviour in Schools Guidance Report).
	5,6

	· To empower parents to understand how to best support their child at home, new to year group, English, Maths and end of KS1 parent talks are delivered yearly.
· Parents are informed weekly as to what their child is learning in school the following week.
· Termly topic curriculum plans shared with parents.
· Target support to parents who are not engaging through the usual channels.  
· Navigator can be accessed to support key parents.
	“Parental involvement is a more significant predictor in academic attainment than school” - Charles Deforges.

Hattie 2011 – The extent to which parental involvement affects academic attainment (effect size 0.5)
https://visible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/ 

Evidence from EEF Learning Toolkit suggests that effective parental engagement can lead to learning gains of +3 months over the course of a year.
	1,2,3,5,6

	· All PP children offered financial support to enrich learning, access to books and finance driven activities.  
· Families offered support with uniform, milk and access to one internal after school club in the Spring term.
· School trips are funded.
	Case studies reflect the importance of cultural and arts opportunities in supporting the wider learning of pupil premium students, and in turn show how schools can have a role in enhancing cultural capital to remove barriers to accessing and understanding the wider curriculum (Evaluation of Pupil Premium Research Report).
	6

	· PP lead and school finance   officer to maintain both an     academic and financial register of all PP children and the     provision they are accessing and to track academic history, attendance data, intervention impact and external agency   involvement plus any diagnosis and tests given and any       barriers to learning.
· Close monitoring by PP Lead, SENCO and SLT of PP pupil progress.
· Pupil premium children are a focus of teacher pupil progress meetings.
· SENCO works closely with staff to ensure pupil support plans and targeted interventions meet the needs of PP pupils.
	Prioritising and sustaining the focus on vulnerable groups is recognised as being vital to success and therefore key to the leadership role. (National College of School Leadership - Closing the gap of groups of pupils 2012)
	1,4



Total budgeted cost: £11,620    £28,785
Part B: Review of outcomes in the previous academic years
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupil’s attainment.
	Whole School Attainment  for PP Pupils
	EYFS PP
	2024/25
6 children

	GLD
	GLD – 50%
Not GLD – 50%



	Year 1 PP
	2024/25
9 children

	Phonics
	78% pass

	Reading
	78% EXS+ 
56% GDS

	Writing
	56%

	Maths
	78%



	Year 2 PP
	2024/25
6 children

	End of KS1 Phonics
	100%

	Reading
	67%

	Writing
	67%

	Maths
	100% EXS +
50% GDS



	Attainment
	GDS
	Working above age-related expectations for your child’s year group.

	
	EXS
	Working within age-related expectations for your child’s year group.

	
	WTS
	Working towards age-related expectations for your child’s year group.




	Intended outcome
	Review

	Children eligible for PP make expected or better progress from their respective start points so that the gap between PP pupils outcomes and others diminishes.


	Interventions demonstrated accelerated progress (measures of this is set up for each existing intervention) 
Classroom teaching was of consistently high quality which was monitored throughout the year through half termly learning walks and book looks. 
Any gaps in learning were quickly identified by teachers in collaboration with the assessment lead and acted upon.

	Children in receipt of PP funding will have preferential access to teaching, learning, marking and feedback.
	3/6 children in EYFS met GLD as a result of this provision.

5/9 children in Year 1 met the expected standard in writing as a result of this provision.
7/9 children in Year 1 met the expected standard in maths as a result of this provision.

4/6 children in Year 2 met the expected standard in writing as a result of this provision.
6/6 children in Year 2 met the expected standard in maths as a result of this provision with 3/6 meeting greater depth standard.


	All PP pupils to have passed the Phonic Screening by the end of KS1.
	100% PP pupils passed the Phonics Screen by the end of KS1.

Two PP children in Year 2 hadn’t passed their phonics screen in Yr 1 but as a result of Phonics Crew and robust tracking at data points they did. 


	Improve reading fluency of pupils in receipt of PP funding by closing the gap in the children’s reading age and chronological age.
	SENCO completed YARC assessments on all PP children. Tracking revealed that reading ages were closed in 100% of PP pupils.

	Attendance at least 95%
	Improvement in attendance of pupils in receipt of PP funding with 95.8%. We have had a reduction in persistently absent pupils however attendance will remain a priority focus next year. 

	Year
	Non-disadvantaged
	Disadvantaged
	Gap

	2024-25
	95.8%
	94.9%
	-0.9%

	2023-24
	96.3%
	96.8%
	+0.5%

	2022-23
	96.0%
	92.2%
	-3.8%



Attendance figures have been monitored half termly and any concerns are addressed with parents immediately and school policy is followed. 


	Identified PP pupils will have strategies to manage their emotions/needs in readiness for learning in the classroom.

	Half termly pupil meetings with class teachers to review targets and barriers to learning identified with pupil input. Excellent relationships with pupils and parents were built from the onset to ensure pupils and their parents felt safe in school and ready to learn. 

Pupils were identified early for interventions and teachers and ELSA’s developed good communication to ensure skills were transferred into the classroom and home. 
Two additional ELSAs have been trained to accommodate increasing case load. 
Proactive teachers in identifying if families might be eligible for PPG and supporting families with applications have ensured pupils eligible receive the grant. 
Swift early referrals made to pastoral care or Early help for family support.

	To ensure all children in receipt of PP funding have equal access to enrichment opportunities and life experiences.


	All PP pupils had the opportunity to be involved in school enrichment clubs outside the curriculum. All PP pupils took part in school trips, visitors and other enrichment opportunities during the school day. Attendance at enrichment clubs outside school is monitored and additional spaces are offered to PP pupils first. Additional reading volunteers were recruited for all PP pupils to have access to additional reading opportunities. 
Pupils are accessing school uniform funding if they need it.
Pupils are accessing all school trips in their year group. Pupils play a wider role in the school community, including school council, sports events etc. Half termly opportunities for pupils to discuss passions with their mentor and these passions are nurtured.

8 children were involved in Dorset reader scheme.
All PP children went on their respective school trips.


	[bookmark: _Hlk80604898]How did you spend your service pupil premium allocation last academic year?

We had 6 children in 2024/25 so budget of £2100.

	Service pupils received enhanced reads with an adult in school reading three times a week as opposed to once a week.




	What was the impact of that spending on service pupil premium eligible pupils?
	Pupils are supported emotionally when separate from parents or in forming new friendships if required.


Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding.
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