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1. Introduction

Our aim at Lilliput Infant school is to provide a safe, calm and stimulating
environment which inspires our children to learn and achieve in a fun way. Our kind
and nurturing staff care about each child as an individual and we work together to
help them to flourish and become happy, kind and confident members of society who
show respect for themselves and towards others. This is outlined in our school
vision;

‘Loving one another, respecting one another, serving one another.’

We aim to promote a learning culture so that pupils develop a love of learning and
the desire to continue to learn. We aim to give our pupils every opportunity to
succeed. At Lilliput, we believe in the concept of lifelong learning, and in the idea
that both adults and children learn new things every day. We maintain that
learning should be a rewarding, meaningful and enjoyable experience for everyone.
Through our teaching, we equip children with the values, skills, knowledge and
understanding necessary to be able to make informed choices about the important
things in their lives. We believe that appropriate teaching and learning experiences
help children to lead happy and rewarding lives.

Through this policy we aim to promote best practice and to establish consistency
across the whole school. It aims to ensure that the children are provided with high
quality learning experiences that lead to a consistently high level of pupil
achievement and attitude.

The staff have a shared understanding of Learning;

Learning is making meaning of an experience that leads to the individual
being changed and able to act differently.

Our Curriculum, teaching and learning policy seeks to influence and improve the
skills of teaching by increasing its impact on every curriculum policy and
behavioural procedure already in place. This policy will influence how the
curriculum is taught and ensure children find a consistent approach throughout the
whole school. This policy outlines the good practice expected of all teachers but is not
a definitive statement on all pedagogy. The policy itself seeks to encourage
professional debate and discussion among staff and personal reflection by individuals
about their own strategies and teaching styles.
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Values

At Lilliput C.E Infant School we will promote the teaching of the following Christian
Values:

. Courage

. Creativity

. Peace

. Forgiveness

. Trust and Truthfulness
. Generosity

. Thankfulness
. Respect

. Friendship

. Hope

. Responsibility
Ethos

Teachers will provide a broad, balanced and creative curriculum, which will develop
the skills, concepts and knowledge necessary for future learning. In the course of
their daily work, the staff will contribute to the development of this ethos through:

Providing a calm, quiet and effective working environment at all times, in
which each child can achieve his or her maximum potential.

Providing a welcoming environment, in which courtesy, kindness and respect
are fostered.

Providing children with meaningful, purposeful tasks, related to the National
Curriculum 20714 with clear target learning expected and the key knowledge
needed in each lesson.

Ensuring that learning outcomes mirror learning intentions.

Providing positive role models.

Providing a fair and disciplined environment.

Maintaining purposeful and informative planning, record-keeping and
assessment documents, in line with the school’s Policy for Record-keeping,
Assessment and Marking.

Effective management of their professional time.

Reviewing personal and professional development by attending appropriate
Continuing Professional Development (CPD), training and support from
colleagues in order to ensure a high level of professional expertise.

Valuing and celebrating pupils’ success and achievements.

Welcoming, teaching and supporting of teaching and non-teaching students.
Working with other schools, locally, nationally and globally in order to
improve learning by looking at ‘best practice.’

Developing links with the wider community.
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2. Principles of Effective Teaching and Learning at
Lilliput

Our approach to teaching and learning is built around

Rosenshine’s Principles of Instruction. These define the key  THE PRINCIPLES OF INSTRUCTION

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDUCATION

elements of effective practice. They are based around ; el

research, including cognitive science and are designed to
give direct links from research into practice.

Rosenshine’s 10 Principles of Instruction are:

1. Begin a lesson with a short review of previous learning
2. Present new material in small steps with student
practice after each step.

3. Ask a large number of questions and check the
responses of all students

4. Provide models

5. Guide student practice

6. Check for student understanding

7. Obtain a high success rate

8. Provide scaffolds for difficult tasks

9. Require and monitor independent practice

10. Engage students in weekly and monthly review
(see appendix 1)

At Lilliput, we facilitate these principles through:

+ Planning templates with clear expectations for scripted modelling and success
criteria for new knowledge (see appendix 3)

- Carefully focused lesson structures which allow the children to move through
the effective processes of learning.

.+ Regular opportunities for recall and review of previous knowledge.

A balance of teacher-led guided practice and purposeful independent practice

- A high level of planned questions to ensure deeper learning.

+ Smooth links between formative and summative assessment processes to
provide a clear understanding of pupil knowledge and gaps.

-+ Focus core skills and ‘deepening skills’ so all learners can succeed.

- Scaffolds and resources are used effectively including the use of additional
adults.

At Lilliput, the primary role of all adults is to facilitate high-quality learning
opportunities according to the principles outlined above.
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Effective Teaching and Learning in EYFS

The provision in EYFS is based on the following key elements:

1. Directed Inputs for Core Learning (for key areas of learning)

Teachers will plan short inputs to teach specific skills, for example phonics and
number. These will be delivered either whole class or small groups depending on the
content and key learning. Direct inputs will involve reviewing previously learned
concepts, guided input breaking concepts into small chunks and a high level of
questioning followed by a chance to apply through independent

practice with a focus task.

2. Focus Tasks (for key areas of learning)

As a direct follow up to the directed inputs, children will be guided in a focus task
which builds on the learning from the input. These will be adult-led. Children will be
selected carefully to allow ways in and challenge to be applied where appropriate
and build on the core learning.

3. Enhanced Provision

Children are provided with the opportunity to plan and explore with resources that
they may not have experienced themselves. For example, in autumn, children would
be presented with conkers. This would also include getting maths resources out and
providing the children with challenges.

4, Play to Learn (continuous provision)

Children are able to choose what to play with to support their learning. Often this
will be imaginative play. During this time, they have access to sand, mud, water,
large construction, small loose parts, fine-motor skills, role-play, storytelling, small
world etc. Adults can use this opportunity to observe and assess.

5. Learning Environment

Children will be able to access a range of resources independently. These include
loose parts, mark making tools, maths concrete apparatus etc. The learning
environment will support the focus learning for the week and celebrate children’s
learning. Children will be taught clear routines and understand these to allow free
flow.

6. Use of Adults

Adults will facilitate learning at all points throughout the day. This may involve
leading a focus task, assessing and questioning or observing play. Adult interactions
will help focus and identify learning. During Play to Learn and Enhanced Provision,
adults will guide children towards learning opportunities.

a. Focus Children

Every week, the EYFS team select 10% of the cohort to observe in greater depth. This
allows assessments to be made and future provision to be tailored to meet the
individual's needs. All children will have the opportunity to be celebrated.

b. Tapestry

All adults will use Tapestry throughout the day to record key moments within
children’s play and learning. Parents can access this at home and upload.
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Teaching and Learning Non-Negotiables

There is a wealth of evidence available about best practice and techniques to ensure
high quality outcomes for all learners. In order to ensure that all pupils at Lilliput
are provided with the best opportunities to be successful, teachers need to plan for
the highest outcomes. This helps to make sure that every moment spent in class is
used to teach meaningful concepts. The Teaching and Learning Non-Negotiables are
the key features which need to be considered when planning a highly effective lesson
/ sequence of lessons. It is important that every teacher understands the rationale /
the ‘why’ behind these expectations and the impact that these will have on our
learners.

Teaching and Learning Non-Negotiables:
Learning Objectives (LOs)
National Curriculum / References from Long Term Planning
Success Criteria
Ways In for all pupils
Differentiated Outcomes
Extensions
Input (including review, sequencing concepts, questioning, stages of practice)
Models
Misconceptions
Vocabulary
CPA (for the teaching of Maths)

A breakdown of these non-negotiables, including definitions and rationale, can be
found in appendix 2.

Planning

It is important that teachers plan schemes of work and deliver lessons that enable
pupils to make progress towards achieving the learning objective. It is acknowledged
that different teachers have their own preferred styles of teaching but it is imperative
that the agreed criteria are followed to ensure the best outcomes for all pupils in all
lessons. The ultimate aim is to ensure that thorough planning and focussed lesson
implementation supports pupils in making strong progress in their learning.

Templates for short-term and medium-term planning have been provided in order to
prompt key elements of effective teaching and learning mentioned above (see
appendix 3). If teachers have their own preferred style of planning, they may choose
to use an alternative format as long as it provides preparation for all non-negotiables
stated in section 3.

Effective lesson planning directly links to the following teaching standards and all
teachers must ensure that the following criteria are met.

1. Set high expectations which inspire, motivate and challenge pupils - assessment

should be used to set tasks that are matched to students’ prior attainment. Students
should be highly challenged and may have a range of starting points as a result.
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2. Promote good progress and outcomes by pupils
+ WITHIN LESSON - lessons should be designed so that students make at least
good progress in their learning relative to their ability and starting points and
demonstrate full understanding of this.
OVER TIME - evidence should be available to show that progress is sustained
over a period of time e.g. pupil voice, student work, data etc.

3. Demonstrate good subject and curriculum knowledge - teachers must draw upon
their subject knowledge and keep up to date with curriculum changes and phase
expertise so that they can address misunderstandings and maintain students’ interest
shown.

4, Plan and teach well-structured lessons - planned and structured lessons should
lead to optimised pace and depth of learning thus allowing students to make rapid
and sustained progress. Teachers must adapt teaching to respond to the strengths
and needs of all pupils - work for individual students should be adapted in the light
of any misconceptions that are brought to light through questioning or checks on
pupils’ work.

5. Make accurate and productive use of assessment - marking should be regular and
follow guidance from the relevant policies so as to provide pupils with very clear
guidance on how work can be improved. Students should be engaged in the process.

6. Manage behaviour effectively to ensure a good and safe learning - strategies and
tasks should be designed to enthuse students so that they persevere when faced with
difficult problems and are keen to succeed and to learn more.

7. Fulfil Wider Professional Responsibilities — planning to focus on communication
with and effective use of additional adults.

The lesson plan templates (appendix 3) act as tools to remind teachers to strive to
include all the criteria mentioned above and those referenced in the non-negotiables
in section 3 (appendix 2).

Planning begins with the long-term overview of each subject in terms of key
knowledge expectations. It will then take place half-termly and weekly in year group
teams, with reference to the National Curriculum 2014, Lilliput's Teaching and
Learning Non-Negotiables and the Whole School Long Term Curriculum Plan. Subject
leaders will have a clear overview of their subject area for all year groups. Regular
assessment for learning techniques will be used to ensure that all long- and medium-
term plans are modified in response to the ability of all the children with regular
review and revisit sessions being planned in to enable the children to achieve
maximum progress. This is even more essential in light of the learning children may
have missed due to COVID-19 and our catch-up curriculum ensures staff are
planning accordingly.

Teachers and support staff will meet weekly in year group teams for Planning,
Preparation and Assessment time (PPA). The agreed half-term plans and weekly
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planning documents will be stored on the Planning ‘Q’ ntserver, to be monitored by
the Headteacher and Subject Leaders. An agreed Individual Lesson Plan sheet is
available for teachers to use if they wish.

Differentiation
Teachers will differentiate the curriculum by:

Task

Outcome

Teacher / adult support

Catering for a variety of different learning styles.
Differentiated tasks will be detailed in weekly planning. Learning objectives will be
specified for all differentiated teaching. Detailed reference will be made in weekly
plans to School Support Plans.
Pupils with Special Educational Needs and Disability (SEND) have the greatest need
for excellent teaching and are entitled to provision that supports achievement at, and
enjoyment of, school. This is why we refer to the Education Endowment Foundation
guidance report on the best ways to support children with special education needs in
mainstream schools. It offers five evidence-based recommendations to support pupils
with SEND, providing a starting point for teachers to review their current approach
and practical ideas they can implement.
Full report can be found here:
Special Educational Needs in Mainstream Schools | EEF (educationendowmentfoundation.org.uk)
Summary of recommendations see Appendix 4

Teaching assistants and external agencies will be employed to support children with
Special Educational Needs, as outlined on their School Support Plan and their
Educational Health Care Plan. These members of staff will then ensure that learning
opportunities are geared towards their targets outlined in the support plans and will
carefully plan activities to ensure that all children can be successful.

Record-keeping and assessment

Regular assessments are made of pupils’ work in order to establish the level of
attainment, progress and to inform future planning. We follow our academy
assessment calendar for key assessment points throughout the year and the national
assessment calendar for test windows. All our assessments are stored on DCPro and
we hold termly pupil progress meetings to inform future planning and interventions.

Monitoring and Evaluation

Pupils work and planning will be monitored and moderated termly in each of the
core curriculum areas by the Curriculum Subject Leaders and the Deputy or Head
Teacher. Foundation subject leaders will also monitor and moderate pupils work and
planning on a rota basis linked to the school improvement plan. This is carefully
planned in on the management schedule and each subject is monitored three times
per year as a minimum. A termly review of this monitoring is held with all
members of the teaching staff, and individual targets are agreed for each child.

In addition, subject Leaders will regularly monitor children’s books at least once per
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term and this is again outlined on the management schedule.

The Head Teacher will observe each class teacher in a specified curriculum area at
least once per year. Although this can be more frequently depending on the
priorities of the school or individual teacher as outlined in the school improvement
plan.

3. Monitoring of Teaching and Learning

Senior leaders and subject leaders will complete book looks linked to focus areas
across the whole school. During this they will assess the use of marking and feedback
used by the teachers and ensure it is linked to the expectations of the school. There
should be evidence learning is appropriately matched to the children and that they
are having the opportunity to access challenge. Senior leaders will ensure that the
children's next steps are linked to their learning.

Senior leaders and subject leaders will carry out learning walks to monitor the
implementation of strategies which have been discussed through CPD. These will be
informal and used to gain insight into the effectiveness of Teaching and Learning
across the school.

Senior leaders will carry out formal observations and provide feedback against the
Teaching and Learning Non-Negotiables.

We are aware of the need to monitor the school's teaching and learning policy, and
to review it regularly, so that we can take account of new initiatives and research,
changes in the curriculum, developments in technology or changes to the physical
environment of the school. We will therefore review this policy every two years, or
earlier if necessary.
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4. Learning Environment

The Learning Environment

Teachers are responsible for providing a caring, supportive and stimulating learning
environment in which all children are helped to reach their emotional and academic
potential.

The Physical Environment
There are positive effects on standards and motivation of pupils associated with the
physical environment. Factors include the use of displays, music, the use of
resources including ICT, the consideration of pupil groupings in the physical layout
of the room. Adults are responsible for ensuring classrooms are an exciting,
stimulating and welcoming place for learners by:
arranging furniture and space to create a safe, flexible learning environment
including a carpet
focus area (where appropriate)
creating a topic focused environment which stimulates interest in the area of
study including a wall display with key subject vocabulary
making sure the equipment is labelled and accessible to promote independent
learning
teaching, and expecting, children to respect and care for their environment
ensuring classrooms are inviting and all areas are clear and clutter free
creating role play areas and book corner areas (where relevant)

Displays

We use display to support, reinforce and celebrate learning. Display should aid recall,
stimulate further thinking, give new information, make connections, celebrate
achievement, remind children of rules and motivate children towards further
learning.

Each class across school will have:

a working English display which will feature any focus texts which are
annotated with relevant information to support the learning (where relevant),
modelled examples and vocabulary
a working maths display mainly promoting conceptual understanding around
number and must include concrete, pictorial and abstract relevant to learning
topic displays that are innovative and use captions to effectively generate
interest, including the use of subject-specific vocabulary
a Science display reflecting the content being taught

- a visual timetable on display at all times during the day

- corridor displays will be used to display children’s work - focusing on writing

- displays that reflect the make-up of the school population i.e. positive images
of culturally diverse groups and images that challenge stereotypes of gender
and disability will be included

- vision and values displayed

+ in EYFS, displays are used to celebrate learning and achievements and inspire
future learning.
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5. Classroom Management and Organisation

The learning environment will be managed in such a way as to facilitate different
styles of learning, with particular regard to Special Educational Needs:
+  Whole class teaching.

Group work, organised according to appropriate criteria (i.e. ability, mixed

ability, interest etc.).

One-to-one teaching.

Conferencing.

Collaborative learning in pairs or groups.

Independent learning.

All areas of the learning environment will be planned for, including, where
appropriate, the outside areas, in order to ensure opportunities for a range of
practical activities, which will develop appropriate skills, concepts and knowledge.

Behaviour Management
Please see our Policy for Positive Behaviour

6. The Curriculum

The curriculum is all the different planned activities that we organise in order to
promote learning, personal growth and developing, including subject-specific content,
enrichment opportunities and extra-curricular activities. It is the combination of all
these activities that ensure ALL our children access a broad and balanced curriculum.

The curriculum we provide for the learners at Lilliput is underpinned by the
objectives as stated in the National Curriculum 2014 and follows the EYFS
framework.

The Lilliput curriculum is based on the following core principles:

Coherent: concepts are taught in logical ways

Progressive: knowledge and skills are built upon year by year

Connected: subjects / areas of learning are linked to ensure that our learners
develop a rich and secure web of knowledge

Challenging: our curriculum ensures that learners are provided with high
quality knowledge

Purposeful: children will know why they are learning content / skills

Subject leaders will break down the curriculum into core knowledge and skills for
each year group ensuring the above principles are met. These progressive documents
and long-term plans will then be transferred into units of learning to be delivered
based on the principles of effective instruction referenced above.
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Wherever possible, links are made to real life experiences to make the curriculum
relevant. Cross-curricular links are created, where appropriate, to promote and
further develop reading, writing and mathematical skills. We aim to make the
curriculum reflective of, and responsive to the cultural background of our pupils.

In core subjects, we have chosen schemes that align with the Rosenshine approach,
our values, and our commitment to developing key skills.

Examples of this include:

Maths mastery: We follow the White Rose Maths Curriculum. Content is taught
progressively and uses physical representations and models to embed core skills.
Pupils develop a deeper understanding of concepts. Regular opportunities for
reasoning apply demonstrate understanding and develop pupils’ mathematical
articulacy.

Essential Letters and Sounds. Phonics: This programme teaches children how to read,
quickly! It does this through consistent lesson structure, resources and language.
Minimising cognitive load and increasing children’s success.

For further information on our curriculum and its intent/ implementation, please see
the school website. Lilliput Church of England Infant School - Lilliput's Curriculum

Teachers are responsible for maintaining a good subject and pedagogical knowledge,
ensuring the best possible learning opportunities are planned, delivered and
monitored. All adults are expected to be leaders of learning: attending courses,
observing good practice, building and disseminating knowledge and best practice.
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EYFS:

Opportunities are created for the children to explore all areas of the EYFS framework;
with the focus being primarily on the Prime areas to ensure all children have a
strong foundation on which to build.

We understand that our children enter school at different stages of development,
learning in different ways and at different rates of progress. In the course of
learning, children develop their skills through a variety of processes. We actively
encourage:

Investigation

Experimentation

Listening

Observation

Talking and discussion

Asking questions

Practical exploration and role play
Retrieving information

Imagining

Repetition

Problem-solving

Making choices and decision-making.

Curriculum implementation

Our approach to curriculum implementation is also informed by research into how
children acquire, remember and recall learning, and the most effective teaching
practices to support this:

Rosenshines Principles of instruction

1. Begin a lesson with a short review of previous learning
2. Present new material in small steps with student practice after each step.
3. Ask a large number of questions and check the responses of all students
4. Provide models

5. Guide student practice
6. Check for student understanding

7. Obtain a high success rate

8. Provide scaffolds for difficult tasks

9. Require and monitor independent practice

10. Engage students in weekly and monthly review
(see appendix 1)
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Growth Mindset

Psychologist Professor Carol Dweck coined the term 'growth mindset' when she
researched how people's underlying beliefs about themselves and their abilities can
affect their lives. A growth mindset is the belief that your skills and abilities are not
set in stone. Just as mighty oaks grow from tiny acorns, our talents might start
small, but they have the potential to grow huge. People with a growth mindset
believe that if they're not as good as they'd like to be at something, they can work at
it and improve. Set-backs are re-framed as new challenges to overcome, and failure
can be used as a springboard to bigger and better things.

Fixed mindset Growth mindset
I'm not very I'm finding it hard, but I'm trying and if I
good at this. practise I'll get better.
 fetliad) What can I learn from my mistake and what

will T do differently next time?

I can't do that.  T'll give it a go.

Shirley Clarke — Assessment for Learning

The true conceptual framework describes the teaching and learning process minute by
minute as creating independent learners who can self-assess, make improvements and know
how to learn. It is the central structure of John Hattie's Visible Learning Program, not
surprisingly, as all the features of formative assessment have significantly high effect sizes.

The key elements:

o A learning culture, where pupils have self-belief and know how to learn and teachers
have high expectations and belief that all pupils can succeed

Pupil involvement at the planning stage

Pupils knowing learning objectives and co-constructing success criteria

Discussion about what excellence looks like

Effective questioning

Talk partners and classroom discussion

Effective self, peer and teacher feedback

O O O 0O O O

Shirley Clarke groups the elements in the following ways, for greater coherence in her book
‘Outstanding Formative Assessment’;

1. The Learning culture: a) developing a growth mindset, b) understanding learning, c)

establishing talk/learning partners, d) involving pupils at the planning stage
2. Lesson starts: prior knowledge engaging openers
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3. Learning objectives, co-constructed success criteria and knowing what excellence
looks like

4. Feedback: ongoing questioning, visualizer stops to model success and improvement,
peer coaching, self and peer cooperative improvement, marking after the lesson

Dylan William — Formative Assessment

In many of Dylan Wiliam's talks and publications he references five ‘key strategies’
that support the implementation of effective formative assessment. The five
strategies each get a chapter in his excellent book Embedding Formative Assessment
(2011) which builds on the work he developed with other colleagues in the 90s and
OOs.

The five strategies were expressed as early as 2005:

1. Clarifying, understanding, and sharing learning intentions

2. Engineering effective classroom discussions, tasks and activities that elicit
evidence of learning

3. Providing feedback that moves learners forward

4. Activating students as learning resources for one another

5. Activating students as owners of their own learning

Leahy, Lyon, Thompson and Wiliam (2005).

Very commonly, Wiliam presents these ideas in this helpful table, linking the
strategies to core assessment concepts:

Where the .
learner is going Where the learner is |How to get there
" |( Engineering effective)| [  Providing
discussions, tasks, and| feedback that
Teacher i S
it activities that elicit || moves learners
Claritying, || evidence of learning, || forward
sharingand | - - |
p understanding || m . ‘
= learning Activating students as learning ‘
intentions resources for one another
Learner Activating §tudents as owners
of their own learning
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EEF — Metacognition and self-regulated learning

Metacognition and self-regulation is about the extent to which learners are aware of
their strengths and weaknesses and the strategies they use to learn. It describes how
they can motivate themselves to engage in learning and develop strategies to
enhance their learning and to improve. It will look different for learners of different
ages, and for different tasks, but teachers will recognise these characteristics in their
most effective learners.

See Appendix 5 - EEF Metacognition and self-regulated learning — summary of
recommendations.

Blooms Taxonomy of thinking skills

Bloom's taxonomy (named after Benjamin Bloom and later revised by Anderson and
Krathwohl) is a classification of learning skills that is often used in education. The
word taxonomy simply means classifications or structures. Bloom's taxonomy
(Bloom 1956) classifies learning into six cognitive levels of complexity. These levels
are organised into a hierarchy of skills from the less to the more complex, showing
the progression from lower to higher order thinking skills. According to Bloom, each
level must be mastered before moving to the next higher level. Each level becomes
more challenging as you move higher. Bloom's taxonomy is often depicted as a
pyramid showing a progression from 'knowledge' to evaluation'. Appendix 6

Anderson and Krathwohl (20017) revised Bloom's taxonomy using verbs instead of
nouns. This was to emphasise the active nature of learning, placing the emphasis on
a learner’s thinking processes rather than on behaviours.

Anderson and Krathwohl also reversed the top two levels of Bloom's taxonomy so
that creating was at the top. Evaluating and creating can be seen as complementary
and complex skills requiring the ability to analyse. Appendix 6a

Key knowledge organisers complement each of our topics and outline the target
learning that the children will need to master. Throughout the topic, the children
will be given opportunities to embed the key learning through lesson activities which
include regular retrieval practice, thus ensuring that the learning is secured in the
children’s long-term memory.

Focus Weeks/Days

Throughout the year we hold a series of focus days or weeks; these range from
specific curriculum areas e.g. book week, art week or science/maths investigation
day, to health or community-based events. The aim of this approach is to raise the
profile and enthusiasm for an area and to provide children with the opportunity to
practice their skills and develop new interests.
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7. The roles and responsibilities of staff, pupils, parents and
the wider community

Parents and Carers
We believe that parents and carers have a fundamental role to play in helping
children to learn and are the experts on their own child. We do all we can to inform
parents and carers about what and how their children are learning by:
holding parent’s evening for a chance for parents to meet with teachers to
discuss children’s progress and learning;
holding information sessions to explain our school’s strategies for English,
maths and health education;
sending information to parents and carers, at the start of each term, which
outlines the areas that the children will be studying during that term at
school;
sending parents and carers reports in which we explain the progress made by
each child, and indicate how the child can improve further;
explaining to parents and carers how they can support their children with
homework

We believe that parents and carers have the responsibility to support their children
and the school in implementing school policies. We would therefore like parents and
carers to:

ensure that their child has the best attendance record possible;

ensure that their child comes to school feeling confident and positive.

ensure that their child is equipped for school with the correct uniform and PE

kit; do their best to keep their child healthy and fit to attend school;

inform school if there are matters outside of school that are likely to affect a

child's performance or behaviour;

ensure that all contact addresses and telephone numbers are up to date and

correct.

support their child by attending Open Evenings and other meetings.

support their child with homework tasks and activities — please refer to our

‘Help Your Child At Home’ guides.

support their child and the teacher by becoming actively involved in the

operation of the School Support Plan, and any Special Educational Needs

processes.

promote a positive attitude towards school and learning in general;

fulfil the requirements set out in the home-school agreement.

agree to the Parent / Teacher contract concerning their child's behaviour.

agree to, and support, the school's homework policy.

contribute relevant information to on- entry assessment.

attend all medicals and health interviews when invited.

respond to letters sent home from school.

support extra-curricular activities, such as visitors to school, concerts, visits

and fairs.
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Teaching Assistants

Each year team has assigned teaching assistants; teachers are responsible for the
effective direction and deployment of TAs to support learning. Teachers provide
planning and hold regular meetings with TAs to ensure they are clear on their role
and know how to support learning.

Pupil voice

We encourage and respect pupil voice. We have a School Council which meets and
makes recommendations and undertakes work to improve our school. Children’s
opinions are regularly sought through questionnaires and discussions.

Governors

It is the Governors' role to monitor and review the policy and its practice through:

Regular visits to oversee the delivery of their part of the Governor’s plan.

Our governors determine, support, monitor and review the school's approach to

teaching and learning. In particular, they:
support the use of appropriate teaching strategies by allocating resources
effectively;
ensure that the school buildings and premises are used optimally to support
teaching and learning;
ensure safeguarding is up to date;
check teaching methods in the light of health and safety regulations;
seek to ensure that our staff development and our performance management
promote good quality teaching;
monitor the effectiveness of the school's teaching and learning approaches
through the school's self-review processes, which include reports from subject
leaders, the school status report to governors, and a review of the in-service
training sessions attended by staff.
report to the Head teacher and teachers.
report to the Curriculum and Staffing sub-committee.
report to the Full Governing Body and as detailed in the Governors' Document:
receive reports from the Head teacher and/or the Teacher Governor.
attend training.
receive reports from the Premises and Finance Committee on relevant issues,
in particular Health and Safety, and following up any relevant issues.
promote and ensure equal opportunities in relation to race, gender, class and
belief at all times as identified in the protected characteristics of the Equality
Act 2010.

- promote and ensure the practice of giving value and respect for all cultures

and faiths at all times.

Specialist support

Additional support is provided to identified pupils so all children can access the
curriculum and fulfil their potential. Support may be given to assist pupils with
special educational needs, to pupils who speak English as an additional language or
to extend those with a specific gift or talent.
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Community Role

The community is invited to support the school by:
Contributing to activities, such as Collective worship, artistic events, specialist
outings and clubs.
Presenting themselves as positive role models to be emulated.
Guiding pupils’ behaviour as they play around the school and providing
positive role models with regard to behaviour.
Organising activities and events throughout the year to extend and deepen
pupils’ knowledge and skills.
Supporting school events.
Voluntarily helping in the classroom.

The School’s Role

In relation to each of the above areas the school will reciprocate by:
Responding to all offers of support as far as it is able.
Respecting all information given in confidence.
Giving clear information on the aims and objectives of the curriculum and
school procedures - see school website.
Setting up curriculum meetings with governors.
Displaying the Long-Term Whole School Curriculum Plan, Schemes of Work
and Medium-Term Plans on the school website.
Giving reasonable / appropriate access to teaching staff.
Working in partnership with parents and guardians to ensure the success of
their child, and encouraging parental involvement in working out the way
forward for their child’'s educational future.

8. The Review Process

This policy is a working document and therefore is open to change and restructuring
as and when the need arises. To be reviewed every two years - next review: Autumn
Term 2023.
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9. Appendices

Appendix 1 - Rosenshine’s Principles of instruction

THE PRINCIPLES OF INSTRUCTION

TAKEN FROM THE INTERNATIONAL ACADEMY OF EDUCATION

This poster (s from the work of Barak Rosenshine who based these ten principles of instruction
and suggested classroom practices on:
» research on how the brain acquires and uses new information

» research on the classroom practices of those teachers whose students show the highest gains HOW?2
» findings from studies that taught learning strategees to students reachrgsends com
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Appendix 2 — Teaching and Learning Non-Negotiables

their work
during the lesson. It is an effective way
of making children aware of what is
expected of them and can also
encourage them to extend themselves
during the course of the lesson.
% Share success criteria with the
children
« Must be linked directly to the
LO
% Must be specific and concrete
« Must be understood by the
students
« Discuss the success criteria
with the pupils and agree them
together
Use the success criteria for
tasks as the basis for giving
pupils feedback on those tasks
% Use the success criteria to
support
peer and/or student self-
assessment
¢ Re-visit success criteria during

What When | Definition Rationale
Learning All Learning Objectives explain what pupils | Sharing learning objectives
Objectives lessons | must leave the lesson knowing or being | with pupils helps them
(Los) able to do, that they could not do recognise what they are
before. This could be key learning on trying to learn and why.
the long-term Research shows that it helps
plan. to be explicit with students
about what they should
know and what the success
criteria for judging the
quality might be. It
is not enough to simply share
these - the children must
understand them.
Dylan Wiliam, Embedded
Formative Assessment
https://youtube/sYdVe507KBE
National All The national curriculum in England - It is vital that what we teach
Curriculum lessons | Framework document follows the statutory
Reference (publishing.service.gov.uk) National Curriculum.
Knowledge Progression documentation
from Subject and subject plans ensure that
Long Term key concepts have been
Plans properly sequenced and
learning is consistent and
coherent.
Success All A success criteria is a list of features This links formative
Criteria lessons | that the children need to include in assessment

to metacognition and self-
regulation and Rosenshine’s
ideas about moving from
guided to independent
practice.

Effective learners can link
their work to the success
criteria and

generate their own ongoing
self-correcting feedback
narrative.

Tom Sherrington on Dylan
Wiliams’ Five Formative
Assessment Strategies
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https://youtube/sYdVe5O7KBE
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/425601/PRIMARY_national_curriculum.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/425601/PRIMARY_national_curriculum.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/425601/PRIMARY_national_curriculum.pdf

the lessons

forgetting or bring forward previously
learned concepts from long-term
memory to aid learning. This could be
a range of retrieval tasks.

Ways in for All Ways in is any adaptions made to A key principle of the
All Pupils lessons | lesson National Curriculum (2014)
activities to ensure pupils with SEND is that all children should be
can following the saume course of
access the LO. Ways in means ways to | work.
enable pupils working below or with an | Giving all children access to
additional barrier ensure that all pupils | the same learning - not
access the same learning objective. different learning- by
ensuring that scaffolds and
supports are in place to
support all learners in being
successful
Differentiated | All Where children are working All pupils should have access
Outcome lessons | significantly to a broad and balanced
for children below and cannot access the curriculum. The National
working ageappropriate learning, they will need | Curriculum Inclusion
significantly to be working towards a LO which is at | Statement states that
below the correct level. This is only for a teachers should set high
small proportion of children. expectations for every pupil,
For example a Y2 LO may be to use whatever their prior
punctuation to read with expression attainment. Potential areas of
but for one pupil, they may be working | difficulty should be identified
on the LO to use my phase 3 and 5 and addressed at the outset.
sounds to decode unfamiliar words. Lessons should be planned to
This is the sume strand of learning address potential areas of
(Reading, decoding) but enables to the | difficulty and to remove
children to access. This is different to barriers to pupil achievement.
ways in. In many cases, such planning
will mean that pupils with
SEN and disabilities will be
able to study the full
national curriculum.”
SEND Code of Practice
Extension All Extension is any additional learning The National Curriculum
lessons | extend knowledge or skills to greater 2014 places emphasis on
depth in lessons. It is important that depth of learning, and
all children should be able to access provides more rigorous
the extension when ready. programmes of study. As a
result, the most able pupils
might be catered for by
covering material to a more
detailed and complex degree,
or by providing extension
exercises.
Input All The input (teacher-led, directed Rosenshine’s Principles of
(Review, lessons | instruction part of the lesson) is what Instruction links the cognitive
Sequencing the adult will be doing to ensure that Science side of learning to
Concepts, all children achieve the LO. practical ways of improving
Questioning, Key components to be planned for are: | learning and outcomes for
Stages of Review: What previous learning needs children.
Practice) to be reviewed in order to interrupt
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Sequencing Concepts: Which steps need
to be taught to achieve the LO.
Questioning: Which questions will be
asked in order to check for
understanding? How will you get the
children to explain what they have
learned? How will you check the
responses?

Stage of Practice: Ensure that there are
opportunities for children to work
through guided practice to independent
practice.

approach is a system of learning that
uses physical and visual aids to build a
child’'s understanding of abstract
topics. Pupils are introduced to a new
mathematical concept through the use
of concrete resources (e.g. fruit, Dienes
blocks etc). When they are comfortable
solving problems with physical aids,
they are given problems with pictures —
usually pictorial representations of the
concrete objects they were using.

Then they are asked to solve problems
where they only have the abstract i.e.
numbers or other symbols. Building
these steps across a lesson can help
pupils better understand the
relationship between numbers and the
real world, and therefore helps secure
their understanding of the
mathematical concept they are
learning.

Models All Modelling is an instructional strategy Berger ‘An Ethic of Excellence’
lessons | in which the teacher demonstrates a discusses that models provide
new concept or approach to learning a reference point for the
and pupils learn by observing. detailed elements of excellent
Whenever a teacher demonstrates a work.
concept for a pupil, that teacher is
modelling.
Misconceptions | All A misconception is where students have | The most successful teachers
lessons | developed an incorrect schema. What spend more time in guided
we learn, and the way we frame our practice, more time asking
thinking, depends on what we already | questions, ore time checking
know and understand. Misconceptions | for
must be rewired through deliberate re- | understanding and more time
thinking to ensure schemas are correct. | correcting errors and
misconceptions. Rosenshine
Vocabulary All Which words are needed for Building children’s
lessons | understanding? vocabularies
Which words need an explicit definition | opens doors to harder, more
/ etymology taught? rewarding curriculums and
lifelong learning. Alex
Quigley,
Closing the Vocabulary Gap.
CPA Maths The Concrete Pictorial Abstract (CPA) CPA is a highly effective

approach to teaching that
develops a deep and
sustainable understanding

of maths in pupils. ... It is an
essential technique within the
Singapore method of
teaching maths for mastery.
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Appendtx 3- Long Term Planning Template

Lilliput infant school — long term plan — Key learning in bold

Subject:

Overview:

Pupils will be learning to:

Progression

Themes within subject Year N (ages in Year R Year 1
brackets)

Year 2

Year 3

[E8)

Subject knowledge.
(Note that there is choice
about what is covered in
the NC, and when. This is
ane passibility]
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Appendix 3 - Medium- and Short-Term Planning Template

2021-2020

Lilliput Infant School — Subject Planning 2021-2020

SUBJECT PLAN

"ellow boxes are copied from the wear plan for the subject.
Green box 1s copied from key things for previous and future years on the subject coverage plan

Subject: Half Term: Topic:

Key Topic Objectives / essential leaning. Other topic objectives, including vocabulary in Assessment: add names at end of

These are the only things assessed italics teaching unit
Exceeding:
Working towards:

Ed

Previous learning that may need revision: Future learning: relevant key things

{only relevant key things from previous years)

TR — Y3 —

Y1 -

Y2
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Lesson
number

Lesson objectives — to be completed by subject
leads.

Key
vocabulary

Learning activities — to be completed
by class teachers.

Challenge
activity

Ways in for
SEN
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Appendix & — EEF Special Educational Needs in Mainstream school - summary of recommendations

A Education SPECIAL EDUCATIONAL NEEDS
Endowment IN MAINSTREAM SCHOOLS
Foundation

Summary of recommendations

1 2 3 4 o

Build an ongoing, holistic
understanding of your pupils

Ensure all pupils have access
to high quality teaching

Complement high quality teaching

Work effectively with
with carefully selected small-group

teaching assistants

and their needs

and one-to-one interventions
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An inchesive school removes barriers to
learming and parficipation, provides an
education that is appropriate to pupils’
neads, and promotes high standards and
the futfiiment of potential for all pupils.
Schools should:

promote positive relationships, active
engagament, and wellbeing for all pupils

ensurs all pupils can access the best
possibla teaching: and

adopt a positive and proactive approach
fo behaviour, as described in the EEF's
Improwing Behaviour in Schools
guidance report.

age

= Schools should aim to understand
individual pupil's learming needs using the
graduated approach of the ‘assess, plan,
‘da, review' approach.

= Assessment should be regular and
purposeful rathar than a one-off event,
‘and should seek input from parants and
carers as well as the pupd themselves and
specialist professionals.

= Teachers need to feael empowered and
trusted to use the information they collect
‘o make a decision about the next steps for
teaching that child.

= Toa great extent, good teaching for pupils

with SEND is good teaching for sl

Searching for 2 ‘magic bullst’ can distract
teachers from the powerful strategies thay
often already possess.

The reseanch suggests a group of teaching

strategies that teachers should consider

emphasising for pupis with SEND. Teachers

should develop a repertoira of these

strategies they can usa flexibly in responsa

to the needs of all pupils.

— flexible grouping:

— cognitive and metacognitive strategees:

— explicit nstruction;

— using techmology to support pupils with
SEMND:; and

— scafiolding.

Small-group and one-to-one interventions
can be a powerful tood but must ba used
carsfully. Insfiective use of Interventions can
create a barrier to the inclusion of pupis
with SEND.

High quality teaching should reduce the
nead for extra support, but it is lkeky
that some pupils will require high quality,
structured, targeted interventians fo
make progress.

= The intensity of intervention (from wiversal
to targeted to specialsf) should increase
with nead.

= Interventions should be carsfully targeted
through identification and assessment
of need.

= Interventions should be appled using
the prnciples of effective implementation
described in the EBF's guidance report
Putting Evi e s Gui

iz Implenaniation.

» Effective deployment of teaching assistants
(TAs) is critical. School keaders should pay
carsfud attention to the roles of TAs and
ensure they have a positive impact on pupils
with SEND.

TAs should supplement, not replace,
teaching from the classroom teacher.

* The EEF's guidance report \aking Besl
(T . § i
datailed recommendations.




Appendix 5 — EEF Metacognition and self-regulated learning — summary of recommendations

A

1

Education
Endowment

Foundation

Teachers should
acquire the professional
understanding and skills

to

develop their pupils’

metacognitive knowledge
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Seli-regulated learners are
aware of their strengths

and weaknesses, and can
motivate themsehves to
engage in, and improve, their
learming.

Developing pupis’
metacognitive knowledge

of how thay leam —their
knowledge of themselves
as a leamer. of strategies,
and of tasks—is an effective
way of Improving pupd
outcomes.

Teachers should suppart
pupds to plan, monitor, and
evaluate their leaming.

age

P

Explicitly teach pupils
metacognitive strategies,
including how to plan,
monitor, and evaluate
their learning

= Exphicit instruction in
cognitive and metacognitive
strategias can mprove
pupils’ leaming.

While concapts ke ‘plan,
monitor, evaluste’ can ba
introdusced generically, the
strategies are mostly apphsd
in relation to specific contant
and tasks, and are therefore
best tawght this way.

= A sarias of steps—beginning
with activating prior
knowledge and leading
‘o independent practice
before ending n structured
reflection—can be applied
to different subjects, ages
and contents.

3

Model your own thinking
to help pupils develop
their metacognitive and
cagnitive skills

6:;

= Modeling by the teacher is
a comerstone of effiective
teaching; revealing the
thougiht processes
of an expert leamer
helps to develop pupils'
metacognitive skills.

= Teachers should verbalise
their metacognitive thinking
What do ! know about
problems like this? What
ways of sohing them have
| used bafora?’) as thay
approach and work through
a task.

Scaffolded tasks, like workad
examples, allow pupils to
develop their matacegnitive
and cognitive skills without
placing too many demands.
on their mental rescurces.

appropriate level
elop
self-regulation

Challenge is crucial to
allow pupiis o devslop and
prograss. their knowledos
of tasks, strategies, and of
themselves as learners.

However, challenge needs to
be at an appropriate lewvel

Pupils muest have the
motivation to accept the
challenge.

Tasks should not overload
pupils’ cognitive processas,
particularty when they ame
expactad to apply new
strategies.

As well as explicit instruction
‘and modeling, classroom
dialogus can be usad to
develop metacognitive skills.

Pupil-to-pupil and pupil-
teacher talk can help to build

Howewer, dialogue needs to
be purposeful, with teachers
guading and supporting the
comnversation to ensure it is
challenging and buids on
prior subject knowledge.

METACOGNITION AND
SELF-REGULATED LEARNING

Summary of recommendations

= Teachers should explictly

support pupils to develop
independent learming skdlls.

Carsfully designed guided
practice, with support
gradually withdrawn as the
punil becames proficient,
can allow pupils to develop
skills and strategies

before appiying them in
independent practice.

Pugpiis will nead smaely, effective
feedback and strategies to ba
able to judge accurately how
effectivety they ans leaming.

Teschars should also
support pupils’ motivation to
undertake the learning tasks.

7

Schools should support
teachers to develop
knowledge of these

hes and e t
them to be applied
appropriately

= Develop teachers’ knowledge
‘and understanding through
high quality professional
devalopment and resources.

Senior |eaders should
prowide teachers with
time and support to maks
sure approaches are
implementad consistantly.

= Teachers can use tools such
‘as ‘traces’ and obsarvation
1o assess pupils” use of self-
regulated learming skills.

Metacognition shouldm't be
an 'extra’ task for teachers
‘to do but should be bl into
their teaching activities.




Appendix 6 - Blooms Taxonomy

BLOOMS TAXONOMY

Assessing theories; Comparison of ideas;
Evaluating outcomes; Solving; Judging;
Recommending; Rating

ATION

Using old concepts to create new ideas;
Design and Invention; Composing; Imagining;
Inferring; Modifying; Predicting; Combining

Identifying and analyzing patterns;
Organisation of ideas;
recognizing trends

Using and applying knowledge;
Using problem solving methods;
Manipulating; Designing; Experimenting

Understanding; Translating;
Summarising; Demonstrating;
Discussing

Recall of information;
Discovery; Observation;
Listing; Locating; Naming
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Appendix 6a — Blooms Taxonomy - Revised

Blooms Taxonomy Blooms Taxonomy - Revised

Synthesis Evaluating

Analysis Analyzing

Application Applying

Comprehension Understanding

Knowledge Remembering
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